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FILLER WORDS USED IN DIDACTIC COMMUNICATION  

 

Angelica (ÏÂÊÉÌá 

!ÓÓÏÃȢ 0ÒÏÆȢȟ 0È$ȟ ȱ!ÌȢ )ÏÁÎ #ÕÚÁȱ 5ÎÉÖÅÒÓÉÔÙ ÏÆ )ÁĦÉ 

 
Abstract:In any communicative context, the construction of the speech and the sequence of the locutorial and 
interlocutory messages imply the use of certain marks at the phonetic, lexical, grammatical level, etc. Of 

these, the so-called filling words will be considered in the present work; we use the fillers in the acceptance 

of elements without semantic load, used in various situations with the role of masking a pause in 

communication, an emotional / emotional block, etc., to save time for the formulation of the subsequent 
component of the message or to remember a certain word / information, etc., to give or to take the turn to 

speak, to show that a subject / enumeration etc. has been exhausted, etc. 

The proposed analysis will be focused on the filling words excerpted from particular contexts of didactic 
communication - transcribed in the volume coordinated by LuminiŞa HoarŞŁ CŁrŁuĸu, Corpus de limbŁ 

rom©nŁ vorbitŁ actualŁ nedialectalŁ/ Corpus of Romanian language spoken non-dialectically (Iaĸi, 

ñAlexandru Ioan Cuzaò University Publishing House, 2013). 
 

Keywords: fillers, speaker, communicative intention, pause, didactic communication 

 

 

 Introducere 

Pragmatica actului comunicativ reflectŁ, ´n varii contexte comunicative, actualizarea 

anumitor elemente-mŁrci de ordin fonetic, lexical, gramatical etc., ce caracterizeazŁ (oferŁ 

informaἪii despre) ï explicit sau implicit ï stilul locutorial/ interlocutorial, relaἪia locutor ï 

interlocutor(i), situaἪia de comunicare, intenἪia comunicativŁ, starea afectivŁ a locutorului/ 

interlocutorului etc. Dintre aceste elemente, un rol ce meritŁ a fi analizat ´l au aἨa-numitele cuvinte 

de umpluturŁ, ĂtrŁd©ndò, contextual: ´ncercarea locutorului de a masca o sincopŁ ´n actul 

comunicativ, de a c©Ἠtiga timp pentru a g©ndi/ continua sau reformula mesajul; dorinἪa de a ceda 

sau prelua cuv©ntul, respectiv de a rŁm©ne ´n ipostaza de locutor; ´ncheierea unui subiect de 

discuἪie/ a unei intervenἪii; un blocaj comunicativ (ancorat afectiv-emoἪional, relaἪional, fizic etc.); 

´ncercarea de a empatiza cu interlocutorul etc. 

Reperabile, ´n general, ´n diverse situaἪii de comunicare, cuvintele de umpluturŁ sunt, totuἨi, 

subsumate cu precŁdere comunicŁrii spontane, consider©ndu-se cŁ ponderea lor este mai micŁ ´n 

cazul Ădiscursurilorò contextualizate oficial, implic©nd o pregŁtire atentŁ a ideilor Ἠi a manierei de 

transmitere a acestora. Realitatea comunicativŁ oferŁ, ´nsŁ, exemple de folosire a acestor elemente 

Ἠi ´n situaἪii cu marca + oficial, aἨa cum se constatŁ, de pildŁ, ´n sfera comunicŁrii didactice ï care 

va constitui, de altfel, Ἠi obiectul analizei propuse ´n lucrarea de faἪŁ; vor fi avute ´n vedere, ´n acest 

sens, transcrierile din volumul coordonat de LuminiŞa HoarŞŁ CŁrŁuĸu, Corpus de limbŁ rom©nŁ 

vorbitŁ actualŁ nedialectalŁ (Iaĸi, Editura UniversitŁŞii ĂAlexandru Ioan Cuzaò, 2013), 

reprezent©nd acte comunicative din cadrul unor activitŁἪi de curs/ seminar, respectiv din cadrul unor 

lecἪii derulate ´n ´nvŁἪŁm©ntul preuniversitar. 

 

 1. Cuvintele de umpluturŁ Ἠi rolul lor ´n comunicare: delimitŁri teoretice 

 LucrŁrile de specialitate definesc, ´n general, cuvintele de umpluturŁ prin raportare la 

trŁsŁturi precum (- informaἪie referenἪialŁ), (+ informaἪie pragmaticŁ), ultima reflect©nd, ´n esenἪŁ, 

maniera ´n care, ´ntr-un act comunicativ, se ĂregleazŁ desfŁἨurarea conversaἪiei prin umplerea 

posibilelor çgŁuri sonoreè din mesajò (BotoἨineanu, HobjilŁ, 2002, p. 153). Subsumate, pe de o 

parte, caracteristicilor vorbirii (care este rar ĂfluentŁò ï Clark, Fox Tree, 2002, p. 73; vezi ĸi Erten, 

2014, p. 68; Navarretta, 2015, p. 55; Kosmala, Morgenstern, 2019), mai ales spontane (dar nu 
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exclusiv) ĸi, pe de altŁ parte, strategiilor comunicŁrii, cuvintele de umpluturŁ sunt concretizate, ´n 

accepἪiune restr©nsŁ, doar ´n Ăsunete care nu reprezintŁ cuvinteò, de tipul ŁŁŁ, ´mm, hm etc. (Floyd, 

2013, p. 223) Ἠi, ´n accepἪiune mai largŁ, ´n astfel de Ăpauze plineò (Basurto Santos, Hern§ndez 

Alarc·n, Pablo, 2016, p. 193) Ἠi ´n cuvinte propriu-zise/ sintagme de umpluturŁ de tipul mŁ rog, na, 

uite, aѽa, vreau sŁ spun, ѽi aѽa mai departe (BotoἨineanu, HobjilŁ, 2002, p. 154), ѽtiѿi, adicŁ, de 

fapt (Lucas, 2014, p. 230), cum sŁ spun (Basurto Santos, Hern§ndez Alarc·n, Pablo, 2016, p. 193), 

ѽtii (Duvall, Robbins, Graham, Divett, 2014, p. 36) etc. AceastŁ din urmŁ accepἪiune va fi, de altfel, 

avutŁ ´n vedere Ἠi ´n analiza propusŁ ´n lucrarea de faἪŁ, ´n asociere Ἠi cu funcἪiile ´ndeplinite ï ´n 

situaἪii de comunicare didacticŁ ï de cŁtre cuvintele de umpluturŁ. 

 Reflect©nd anumite ĂneregularitŁἪi ´n vorbireò (Gikas, Sutcliffe, 2019, p. 3) Ἠi potenἪiala 

corelaἪie cu Ăcredibilitatea Ἠi competenἪa comunicativŁò a unei persoane, respectiv cu mŁsura ´n 

care aceasta se face plŁcutŁ ´ntr-o situaἪie de comunicare (Gikas, Sutcliffe, 2019, p. 3), cuvintele de 

umpluturŁ sunt asociate, pe de o parte, unor cauze ancorate contextual precum: ĂatenἪia ´mpŁrἪitŁò 

(Oomen, Postma, 2001; Duvall, Robbins, Graham, Divett, 2014, p. 37), graba locutorului sau 

nepregŁtirea corespunzŁtoare a discursului de cŁtre acesta (Duvall, Robbins, Graham, Divett, 2014, 

p. 36), nervozitatea ĸi folosirea de Ăcuvinte rareò (Duvall, Robbins, Graham, Divett, 2014, p. 37) 

etc. ĸi, pe de altŁ parte, unor caracteristici de ordin subiectiv ale locutorului; statistic, s-a constatat, 

de exemplu, cŁ: bŁrbaἪii folosesc mai des dec©t femeile cuvinte de umpluturŁ (de tipul ´h´, hm, ŁŁŁ) 

´n conversaἪie (Floyd, 2013; Glass, 2017), Ăpersoanele care vorbesc rar folosesc deseori mai multe 

pauze [ĸi cuvinte de umpluturŁ] dec©t persoanele care vorbesc rapidò (Basurto Santos, Hern§ndez 

Alarc·n, Pablo, 2016, p. 192), la fel ĸi Ăoamenii conἨtiincioἨiò, care sunt Ămai atenἪi Ἠi conἨtienἪi de 

ei ´nἨiἨi Ἠi de ceea ce este ´n jurul lorò ĸi folosesc mai multe cuvinte de umpluturŁ de tipul Ă[eu] 

vreau sŁ spun, ѽtiѿiò (Laserna, Seith, Pennebaker, 2014, p. 335). 

Contextual, cuvintele de umpluturŁ ´ndeplinesc funcŞii diverse (puse ´n relaŞie cu 

Ămanagementul interacŞiunii ĸi planificarea discursuluiò ï Navarretta, 2015, p. 55) ĸi au rolul de 

Ăacoperireò/ substituire a unor pauze motivate, ´n discursul locutorului, din dorinἪa/ ´ncercarea 

acestuia de a masca sau, dimpotrivŁ, de a marca: 

(a) Ăam©narea discursuluiò, ´n condiŞiile ´n care locutorul ´ĸi ia o ĂpauzŁ de g©ndireò 

(BotoἨineanu, HobjilŁ, 2002, p. 154) pentru a-ĸi aminti un cuv©nt sau un lucru (Floyd, 2013, p. 223; 

Navarretta, 2015, p. 55), pentru a se g©ndi la Ăce sŁ spunŁ mai departeò (Erten, 2014, p. 68; Laserna, 

Seith, Pennebaker, 2014, p. 335; Kharismawan, 2017, p. 112; Gikas, Sutcliffe, 2019, p. 4)/ pentru Ăa 

planificaò elementele ulterioare ale mesajului (Iliyas, 2014, p. 164); 

(b) ezitarea/ nesiguranŞa ´n timpul discursului (Erten, 2014, p. 70; Iliyas, 2014, p. 163; 

Kharismawan, 2017, pp. 113-114), dificultatea ´n care se aflŁ la un moment dat ĸi ´ncercarea de Ăa 

c©ĸtiga timpò (Navarretta, 2015, p. 55; Richards & Schmidt, apud Basurto Santos, Hern§ndez 

Alarc·n, Pablo, 2016, p. 192; Kharismawan, 2017, p. 114; Kosmala, Morgenstern, 2019); 

(c) cedarea, pŁstrarea sau preluarea cuv©ntului/ a ipostazei de locutor ´ntr-o anumitŁ situaŞie 

de comunicare (Navarretta, 2015, p. 55); 

(d) epuizarea unui subiect, Ă´n momentul schimbŁrii replicii [é] (uite/ aѽa, mhm, aѽa, ѽ´)ò 

(BotoἨineanu, HobjilŁ, 2002, p. 154); 

(e) epuizarea unei enumerŁri (Ăecetera ecetera, ĸ´´ aѽa mai departeò) (BotoἨineanu, HobjilŁ, 

2002, p. 154); 

(f) empatizarea cu interlocutorul/ interlocutorii, Ăpentru a nu rŁni sentimentele 

destinataruluiò (Kharismawan, 2017, p. 114); 

(g) corectarea uneia/ unora dintre componentele mesajului (Kharismawan, 2017, p. 114), 

Ăpentru a reduce rŁspunsurile eronateò (Crible, 2018, p. 20); 

(h) oferirea sau solicitarea de feedback (Navarretta, 2015, p. 55) etc. 

 Ċn ceea ce priveĸte tipologia cuvintelor de umpluturŁ, studiile de specialitate se ´nscriu fie pe 

direcŞia accepŞiunii restr©nse, fie pe cea a accepŞiunii largi a acestor realitŁŞi comunicative; sunt 

diferenŞiate, ´n acest sens, ca Ăstrategii de comunicareò:  
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 (a) cuvintele de umpluturŁ sau Ăpauzele plineò Ănelexicalizateò (Iliyas, 2014, pp. 168-169; 

Stenstrºm, Rose, Baalen, Juan, apud Kharismawan, 2017, p. 113; Kosmala, Morgenstern, 2019) ï 

numite ĸi Ăsunete vocale neutreò (Juan, apud Kharismawan, 2017, p. 113), de tipul mm, hm, ŁŁ, ´´; 

  (b) cuvintele de umpluturŁ sau Ăpauzele plineò Ălexicalizateò (Duvall, Robbins, Graham, 

Divett, 2014, p. 36; Iliyas, 2014, pp. 168-169; Laserna, Seith, Pennebaker, 2014, p. 330; Stenstrºm, 

Rose, Baalen, Juan, apud Kharismawan, 2017, p. 113), ce pot fi concretizate ´n cuvinte, propoziŞii ĸi 

chiar fraze de tipul: bine, da, cum sŁ spun, ѽtiѿi, dacŁ vedeѿi ce vreau sŁ spun, ѽi aѽa mai departe; 

 (c) repetarea (Duvall, Robbins, Graham, Divett, 2014, p. 36; Iliyas, 2014, pp. 168-169; 

Kosmala, Morgenstern, 2019); 

 (d) Ă´nceputurile falseò (Duvall, Robbins, Graham, Divett, 2014, p. 37; Erten, 2014, p. 68; 

Kosmala, Morgenstern, 2019); 

(e) pauzele [propriu-zise], at©t scurte, c©t Ἠi lungiò (Duvall, Robbins, Graham, Divett, 2014, 

p. 37; Iliyas, 2014, pp. 168-169). 

Dintre acestea, vom subsuma, ´n lucrarea de faŞŁ, clasei cuvintelor de umpluturŁ primele patru 

subclase, ´n condiŞiile ´n care considerŁm cŁ pauza propriu-zisŁ reprezintŁ o realitate comunicativŁ 

distinctŁ. 

Particulariz©nd pentru sfera comunicŁrii didactice, literatura de specialitate semnaleazŁ cŁ, 

´n general, cuvintele de umpluturŁ sunt asociate at©t cu Ăo percepἪie negativŁ ´n vorbire, deoarece 

pot scŁdea gradul de fluenἪŁò (Kharismawan, 2017, p. 112), scad credibilitatea locutorului Ἠi pot 

ĂtrŁdaò insuficienta pregŁtire a acestuia, c©t ĸi cu o ĂpercepἪie pozitivŁò, pusŁ ´n relaŞie cu anumite 

ĂfuncἪii care depind de situaἪia vorbitoruluiò (Schiffrin, apud Kharismawan, 2017, p. 112). Aĸadar, 

diferenŞa de interpretare este motivatŁ contextual, de aici accentul care se impune a fi pus ï ´n 

realizarea unui act comunicativ subsumat unui demers instructiv-educativ ï at©t pe pregŁtirea 

discursului, c©t ĸi pe managementul responsabil al interacŞiunii locutor ï interlocutor(i) ĸi pe 

asumarea condiŞiei de locutor av©nd anumite caracteristici, ancorat ´ntr-o situaŞie de comunicare ce 

se caracterizeazŁ printr-un grad mai mic sau mai mare de spontaneitate (gradul mai mare fiind 

motivat de necesitatea permanentei adaptŁri la feedbackul primit ´n fiecare moment). 

 

2. Cuvinte de umpluturŁ reperabile ´n situaŞii de comunicare didacticŁ ï analizŁ de 

text 

Av©nd ca premise, pe de o parte, studiile din literatura de specialitate asociatŁ diverselor 

idiomuri ĸi culturi ĸi, pe de altŁ parte, realitatea comunicativŁ, lucrarea de faŞŁ propune analiza unor 

contexte particulare de comunicare didacticŁ; vor fi inventariate, astfel, diferitele tipuri de cuvinte 

de umpluturŁ excerptate din texte redate ´n volumul coordonat de LuminiŞa HoarŞŁ CŁrŁuĸu, Corpus 

de limbŁ rom©nŁ vorbitŁ actualŁ nedialectalŁ (Iaĸi, Editura UniversitŁŞii ĂAlexandru Ioan Cuzaò, 

2013), reprezent©nd transcrieri (II.1., II.2., II.3.1., II.3.2., II.3.3. ï HoarŞŁ CŁrŁuĸu, 2013, pp. 

170-187) ale unor acte comunicative din cadrul unor activitŁἪi de curs/ seminar (II.1., II.2.), 

respectiv din cadrul unor lecἪii derulate ´n ´nvŁἪŁm©ntul preuniversitar (II.3.1., II.3.2., II.3.3.); 

precizŁm cŁ au fost pŁstrate transcrierile din volumul menŞionat, iar cuvintele de umpluturŁ vor fi 

marcate, mai jos, cu italice. 

Au fost identificate, ´n textele analizate, at©t cuvinte de umpluturŁ Ănelexicalizateò ĸi 

Ălexicalizateò, c©t ĸi structuri repetitive, Ăfalse ´nceputuriò ĸi asocieri ale acestor elemente, ilustr©nd 

funcŞii/ roluri diferite ï subsumate, pe de o parte, specificitŁŞii comunicŁrii de tip didactic ĸi, pe de 

altŁ parte, subiectivitŁŞii locutorilor ĸi a interlocutorilor implicaŞi ´n actele comunicative transcrise 

´n volumul avut ´n vedere. 

2.1. Cuvintele de umpluturŁ Ănelexicalizateò excerptate din textele analizate au fost 

folosite pentru a masca/ marca:  

(a) o ĂpauzŁ de g©ndireò ï ´n contexte de tipul: (1) locutorul-profesor se g©ndeĸte ce student 

sŁ numeascŁ pentru a rŁspunde la ´ntrebare: ĂreluŁm: Ł: ŷ ferasò (II.1., HoarŞŁ CŁrŁuĸu, 2013, p. 

170); (2) locutorul-profesor se g©ndeĸte la componenta ulterioarŁ a mesajului: ĂsŁ: ŷ +++ simŞi ŷ 

+++ durere Ź Ł: ŷ ++ ´n regiunea ŷ + inimii?ò (II.1., HoarŞŁ CŁrŁuĸu, 2013, p. 171); ĂnotaŞi_vŁ aĸa 
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douŁ trei lucruri>. ŀ:: ŷ <urmŁtoarea noastr´ ´nt´lnireò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 172); 

contextul (1) reflectŁ, ´n principiu, dinamica relaŞionŁrii Ăclasiceò de tip didactic ĸi a succesiunii 

´ntrebare-rŁspuns, ´n timp ce contextul (2) se ´nscrie pe linia particularitŁŞilor individuale ale 

locutorului, a stilului comunicativ personal, a manifestŁrilor contextuale ale subiectivitŁŞii (unele 

put©nd fi puse ´n relaŞie ĸi cu subpunctul b de mai jos); 

(b) ezitarea, nesiguranŞa ´n formularea mesajului ï ´n contexte-tip precum: (1) 

locutorul-student formuleazŁ mesajul ´ntr-un ritm mai lent: ĂŁ: ŷ +++ dan Ł: ŷ + era ´ngrijorat ŷ Ł: 

ŷ + pentru cŁ Ł: ŷ ++ acuza unele dureriò (II.1., HoarŞŁ CŁrŁuĸu, 2013, p. 171); similar, 

locutorul-elev: ĂŁ: mŁ uita:m la: eu la teve c©nd_Ł: mama mea a venit acasŁò (II.3.2., HoarŞŁ 

CŁrŁuĸu, 2013, p. 181) ï ambele exemple pot fi explicate ĸi prin faptul cŁ textele analizate reflectŁ 

situaŞii de comunicare specifice ´nvŁŞŁrii unei limbi strŁine; (2) locutorul-student ´ncepe mesajul cu 

Ł: ĂŁ, temele cu internetul ´n cifreò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 173);  

(c) lipsa de fluenŞŁ, asociatŁ nesiguranŞei, marcatŁ prin cuvinte de umpluturŁ 

Ănelexicalizateò (cel mai frecvent, Ł) ĸi prin lungiri de sunete: Ăeste cazul profesoarei eĸlii pein ŷ Ł 

profesoarŁ care a fost Ł: pusŁ ´n situaŞia de a demisiona: ŷ ĸi: trebuie sŁ argumentŁm Ł:: deciziile 

de_a o supune la + o demisie din funcŞia sa de profesoarŁ. (xxx) odatŁ cu explozia souĸŁl media este 

tot mai greu sŁ_Şi separi viaŞa personalŁ de cea profesionalŁ. Unu din cinci angajaŞi Ł: angajatori 

resping candidaŞii pentru un loc de muncŁ ŷ din cauza profilului de pe feisbuc ĸi saiturilor de 

socializare ŷ potrivit unui studiu realizat de (xxx) directorul: instituŞiei are tot dreptul de_a o::ï sŁ_i 

cearŁ demisia ´n aceastŁ situaŞie [é] poate denigra imaginea liceului ĸi: oferŁ un exemplu negativ 

elevilor [é] oamenii trebuie sŁ fie conĸtienŞi cŁ: acŞiunile lor lasŁ: urme digitale de neĸtersò (II.2., 

HoarŞŁ CŁrŁuĸu, 2013, p. 174); 

(d) corectarea unei componente a mesajului: ĂUnul din cinci angajaŞi Ł: angajatori resping 

candidaŞiiò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 174); 

(e) solicitarea de feedback: Ăazi suntem ´n nouŁ Źm::?ò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 

172). 

2.2. Cuvintele de umpluturŁ Ălexicalizateò inventariate se ´ncadreazŁ ´n subclase 

diferenŞiate: (a) ca structurŁ (cuvinte/ propoziŞii/ fraze), respectiv (b) ca realitŁŞi pragmatice ĸi 

trŁsŁturi particulare ale locutorilor: 

(a1) cuvinte/ expresii de tipul aĸa, adicŁ, deci, mŁ rog, folosite de cŁtre vorbitor pentru a 

c©ĸtiga timp fie ´n vederea continuŁrii mesajului (ĂnotaŞi_vŁ aĸa douŁ trei lucruriò ï II.2., HoarŞŁ 

CŁrŁuĸu, 2013, p. 172; Ănu putem + folosi studenŞi ´n scopuri +++ <Z´mbet materiale>. ++++ aĸa 

++ tema patru v_am dat_o pentru acas´?ò ï II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 173), fie pentru a 

corecta/ completa una dintre componentele acestuia: Ăĸas´ doiĸpi <R mŁ rog>. ĸas´ doiĸpi:´i:: <R 

liber la universitateò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 172); Ăsau + mŁ rog Ź produci baniò (II.2., 

HoarŞŁ CŁrŁuĸu, 2013, p. 172); Ăĸi tema ĸas´ revenim adic_aĸ ´ncerca s´ dau mŁcar nou´ò (II.2., 

HoarŞŁ CŁrŁuĸu, 2013, p. 173); Ănu ´ncepe cu apŁ Ź deci conŞine ŷ ApŁ Źò (II.3.3., HoarŞŁ CŁrŁuĸu, 

2013, p. 186); 

 (a2) propoziŞii (principale sau secundare) de tipul mai ĸtiu eu ce, am ĸi uitat, dacŁ nu mŁ 

´nĸel, ca marcŁ pragmatic-subiectivŁ a relativizŁrii ï de cŁtre locutor ï a conŞinutului mesajului sau 

a uneia dintre componentele acestuia: Ăc´ dac´ suport´: gŁzduirea sau mai ĸtiu eu ŷci na: nu poŞ s´ 

spui c´ s_auto´ntreziniò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 173); Ătema doi o fost am ĸ´ uitat primul 

meu spemò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 173); Ăam´ndouŁ erau pe pintrest dacŁ nu m´_nĸel nu?ò 

(II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 173), respectiv pentru a introduce o explicaŞie, o nuanŞare simŞitŁ ca 

necesarŁ, o reformulare: Ăvorbim de un drept despre o nu ĸtiu o dorinŞŁ o necesitateò (II.2., HoarŞŁ 

CŁrŁuĸu, 2013, p. 175); 

 (a3) fraze de tipul cred cŁ aŞi vŁzut; nu ĸtiu, habar n-am: prima ï ca formŁ de solicitare a 

unui feedback din partea interlocutorilor: Ăn_am centralizat temele da:? aŞi vŁzut cred c´ò (II.2., 

HoarŞŁ CŁrŁuĸu, 2013, p. 173); cea de-a doua ï ca marcŁ a epuizŁrii unei enumerŁri: Ăegzact o 

fotografii cari s´ si ´ncadreze ´n tema aia ŷ c´_i ´n camera di cŁmin c´_i nu ĸtiu, habar n_am.ò (II.2., 

HoarŞŁ CŁrŁuĸu, 2013, p. 173); 
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(b1) ticuri verbale ï cuvinte de umpluturŁ de tipul da?, nu?, ´nŞelegeŞi? asociate, cel mai 

frecvent, solicitŁrii de feedback, dar care ajung sŁ fie folosite ´n exces ĸi, de cele mai multe ori, 

nemotivat, ´n condiŞiile ´n care locutorul (cel mai frecvent, locutorul-profesor) nu aĸteaptŁ rŁspuns 

(confirmare sau infirmare) de la interlocutor(i): Ăĸ_o s´ facim haĸtemele Ź da? o singurŁ ´nt´lniri 

ŷdupŁ aia: +urmŁtoarea_i Łi douĸunu mai Ź (tŁcere ++++) da? ĸas´ doiĸpiò (II.2., HoarŞŁ CŁrŁuĸu, 

2013, p. 172); Ăn_am centralizat temele da:? aŞi vŁzut cred c´ò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 173); 

Ădac´ nu_i promovat ĸ´ nu_i: ´nŞelegiŞi Ź nu? o s´ vorbesc cu marius s´ vedem cari_i treaba.ò (II.2., 

HoarŞŁ CŁrŁuĸu, 2013, p. 173); Ătema unu a fost internet ´n cifri nu:? tema doi o fostò (II.2., HoarŞŁ 

CŁrŁuĸu, 2013, p. 173); Ăpe sing l_am mai fŁcut noi>. <Ċ bun>. <Ċ acuma hai sŁ vedem facem tema 

la tablŁ>. <R cine nu a fŁcut tema_acuma scrie_n caiet>. da? ĸi  <Ċ la primul verb> merge: <F elena 

cu Alexandra ĸi cu iustina>.ò (II.3.1., HoarŞŁ CŁrŁuĸu, 2013, p. 178); Ă<L tu: si: da>? <L doi de e ´i 

citim ŷ I:> da? deci tu ŷ si:.ò (II.3.1., HoarŞŁ CŁrŁuĸu, 2013, p. 179); Ăinteligent ŷ da? bun.ò (II.3.3., 

HoarŞŁ CŁrŁuĸu, 2013, p. 187); Ăcum este acuma: ´n limba rom©nŁ nu:? persoana a patra fiindŷò 

(II.3.2., HoarŞŁ CŁrŁuĸu, 2013, p. 182); Ăte haĸ ŷ da? aĸa Ź <F ce lunŁ>?ò (II.3.3., HoarŞŁ CŁrŁuĸu, 

2013, p. 184); ĂeiprŁl Ź da? eiprŁlò (II.3.3., HoarŞŁ CŁrŁuĸu, 2013, p. 184); 

(b2) cuvinte de umpluturŁ de tipul bun, bine, foarte bine, asociate iniŞial ´ntŁririi pozitive a 

rŁspunsurilor interlocutorului/ interlocutorilor elevi/ studenŞi, dar utilizate ĸi ´n cadrul discursului 

locutorului-profesor, eventual ca ĂpauzŁ de g©ndireò ce-i oferŁ acestuia rŁgazul de a se g©ndi la 

urmŁtoarea componentŁ a mesajului (uneori, chiar ĸi ca tic verbal): ĂĸtiŞi voi cum e_n practicŁ>. bun 

Ź <deci urmŁtoarea_i pi douĸunu mai [é] mai puŞin studenŞii cari consider c´ ĸ_au fŁcut temele alea 

[é] > bini Ź ĸ´ au nou´ ĸ´ zeci prin urmare.ò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 172); Ăo puteŞ pune 

poza pe pintrest. bun ĸi dac ï v_am spus dac´ nu vŁ convini + cevaò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 

173); ĂmulŞumesc Ź ana. ++ bun. am avut o temŁ da?ò (II.3.1., HoarŞŁ CŁrŁuĸu, 2013, p. 177); Ăĸi 

tema ĸas´ spuneam c´ revenim la pintrest da? aveŞi di cŁutat un pin. (xxx) internet guru. INTERNET 

GURU. pi cini consideraŞi voi internet guru. (tŁcere +++) BUN. Şin´nd cont c´ sunt dezbateri ast´zi 

voiam s´ ´nchei partea di:: predat nu_i c´ conspectam di pe_aici tehnologii ĸi concepte ueb + dar 

dac´ nu s´ termin´ dezbaterile la timp da ĸi nu am nu rŁm´ni mŁcar jumŁtati di or´ pentru asta ŷ o s´ 

vŁ fac un fiĸier din asta ĸi v´ pun pi grup da neapŁrat s´ parcurgeŞi Ł revin. hai s´ vedem atunci.ò 

(II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 174); Ă<Ċ INĄGĄ> da? <R verbul primeĸte la final ing>. bun. apoi 

Ź <L dacŁ esti tot la fel + [é]> + verbu cu in©g©. [é] bun. puneŞi data_n caieteò (II.3.2., HoarŞŁ 

CŁrŁuĸu, 2013, p. 180);  

 2.3. Structurile repetitive excerptate din textele analizate ilustreazŁ, ca funcŞii ale 

cuvintelor de umpluturŁ: 

(a) oferirea de Ăancoreò/ adjuvanŞi comunicativi interlocutorului: Ănu este normal. este ŷ + 

cum putem spune? dacŁ nu este normal ŷ nu este obiĸnuit ŷ este ŷ ++ò (II.1., HoarŞŁ CŁrŁuĸu, 2013, 

p. 171); 

(b) ĂtrŁdareaò unei erori conĸtientizate ĸi dorinŞa de a o corecta: Ăĸas´ doiĸpi <R mŁ rog>. 

ĸas´ doiĸpi:´i:: <R liber la universitateò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 172); Ănu se mai nu se poate 

aduce ´n discuŞie Ł: bariera dintre viaŞa realŁ ĸi cea virtualŁò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 176); 

(c) o reflectare a atitudinii locutorului: Ămai mult de o lun´. <Z´mbet ironic> mai mult Źò 

(II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 172); 

(d) actualizarea unui tic verbal (de tipul nu, nu/ da, da), ca marcŁ personalŁ, subiectivŁ a 

locutorului: ĂD: ´ncepim noi? c´ noi suntem contra. A: nu nu. ´ncepi echipa proò (II.2., HoarŞŁ 

CŁrŁuĸu, 2013, p. 174); Ăda:: da::ò (II.3.1., HoarŞŁ CŁrŁuĸu, 2013, p. 177); Ăda. da: <R da da da da 

da>ò (II.3.3., HoarŞŁ CŁrŁuĸu, 2013, p. 185). 

 2.4. ĂFalsele ´nceputuriò sunt folosite, ´n general, destul de rar ´n comunicarea didacticŁ, 

av©nd ´n vedere caracterul, ´n esenŞŁ, elaborat al acesteia; de aici, ĸi puŞinele exemple identificate ´n 

textele avute ´n vedere ï cuvinte de umpluturŁ de tipul bun, aĸa, deci, ei: ĂBun, notaŞiéò (II.2., 

HoarŞŁ CŁrŁuĸu, 2013, p. 172); Ăbun. deci <Ċ ADRIAN> este ĸeful la + bŁieŞiò (II.3.3., HoarŞŁ 

CŁrŁuĸu, 2013, p. 183); Ăei: ĸtiŞi voi cum e_n practicŁò (II.2., HoarŞŁ CŁrŁuĸu, 2013, p. 172); Ăa:ĸa. 

<L ´mi spune un singur copil cine lipseĸte astŁzi>ò (II.3.1., HoarŞŁ CŁrŁuĸu, 2013, p. 177). 
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2.5. Asocierile de cuvinte de umpluturŁ Ănelexicalizateò ĸi Ălexicalizateò ilustreazŁ, 

contextual, lipsa de fluenŞŁ a vorbirii, managementul deficitar al emoŞiilor ĸi/ sau pregŁtirea 

insuficientŁ a discursului de cŁtre locutor, aspecte marcate suplimentar ĸi prin lungirea unor sunete: 

Ănu ´ntrerupem dezbaterea c´ astea erau regulili. ŀ: bun. La forumuri medicale sunt echipili?ò (II.2., 

HoarŞŁ CŁrŁuĸu, 2013, p. 174); Ă<Ċ am mers. am fost> da? ŀ: deci <R de ce esti perfect compus?> 

cŁ este alcŁtuit dintr-un auxiliar ŷ da? ĸi verbul de conjugat. bun. acum o sŁ facem past cŁntiniŁsò 

(II.3.2., HoarŞŁ CŁrŁuĸu, 2013, p. 180); Ăbois Ź da? bun. ́ ncepem Ł: cu: <c©ĸtigŁtorii>ò (II.3.3., 

HoarŞŁ CŁrŁuĸu, 2013, p. 184); de asemenea, ´n situaŞii de tipul: Ăimediat vŁ spun ŷ ce este. <L a:ĸa 

Ź> <S deci aici sŁ vede> da? <S s´nt douŁ litere> ia sŁ fac ĸi:  tabelulò (II.3.3., HoarŞŁ CŁrŁuĸu, 

2013, p. 184), se remarcŁ posibila asociere a frecvenŞei cuvintelor de umpluturŁ cu Ăsimetrizareaò/ 

punerea ´n relaŞie a ritmului vorbirii cu ritmul scrierii la tablŁ ï element de specificitate ´n sfera 

comunicŁrii didactice, mai ales la nivelul ´nvŁŞŁm©ntului primar (ĸi gimnazial).  

 

 Concluzii 

Optimizarea comunicŁrii ´n varii contexte presupune, alŁturi de alte coordonate, ĸi 

raportarea realistŁ la folosirea cuvintelor de umpluturŁ, al cŁror rol este asociat, preponderent, pe de 

o parte cu spontaneitatea vorbirii ĸi cu necesitatea resimŞitŁ de cŁtre locutor de a reveni asupra 

propriului discurs, de a g©ndi, corecta, nuanŞa, reformula, reg©ndi, completa anumite componente 

ale acestuia ĸi, pe de altŁ parte, cu o anumitŁ gestionare a interacŞiunii locutor ï interlocutor ĸi a 

rolurilor comunicative dintr-o anumitŁ situaŞie de comunicare; ´n plus, este evident factorul 

subiectiv (afectiv/ emoŞional, motivaŞional, fizic etc.) manifestat ´ntr-un act comunicativ, deseori 

involuntar, de cŁtre persoanele implicate. 

Particulariz©nd, comunicarea didacticŁ, deĸi asociatŁ unui cadru special, caracterizat prin 

caracterul dominant elaborat al discursului, ilustreazŁ ï mai ales prin exemplele concrete de acte 

comunicative derulate ´n sŁlile de clasŁ/ curs ï at©t mŁrcile contextuale ale Ătipiculuiò ĸi dinamicii 

relaŞionŁrii ĸi comunicŁrii profesor ï elev/ student, c©t ĸi mŁrcile individuale, subiective ale 

locutorilor/ interlocutorilor din situaŞiile de comunicare analizate ´n lucrarea de faŞŁ (vezi volumul 

LuminiŞei HoarŞŁ CŁrŁuĸu, Corpus de limbŁ rom©nŁ vorbitŁ actualŁ nedialectalŁ, Iaĸi, Editura 

UniversitŁŞii ĂAlexandru Ioan Cuzaò, 2013 ï textele II.1., II.2., II.3.1., II.3.2., II.3.3.).  

Studiul realizat reflectŁ, ´n acest context, punctele de convergenŞŁ dintre perspectiva 

(teoreticŁ ĸi aplicativŁ) sintetizatŁ prin raportare la literatura de specialitate ĸi realitŁŞile 

comunicative reprezentate ´n textele analizate (vezi tipurile de cuvinte de umpluturŁ inventariate ï 

cuvinte de umpluturŁ Ănelexicalizateò, Ălexicalizateò, structuri repetitive, Ăfalse ´nceputuriò, asocieri 

ale acestor elemente ï ĸi funcŞiile lor), dar ï ´n acelaĸi timp ï ĸi limitele unei astfel de abordŁri 

neexhaustive, care se poate constitui doar ´n punct de plecare pentru demersuri similare ulterioare, 

fŁrŁ posibilitatea de a realiza generalizŁri. 
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Abstract The present article starts from the premise that a coursebook is an essential tool in implementing a 
teaching project, in delivering content in an accessible and effective manner. It focuses on a range of 

business and economics coursebooks authored by Romanian experts (professors and/or syllabus developers) 

and targeted at Romanian students enrolled in business and economics tertiary education. The selected 
topics include management, accounting, marketing, general economics, finance, insurance and international 

business. The range of books available for inspection is evaluated according to a number of criteria 

including coursebook structure, level of difficulty, methodology, language, range of skills, utilitarian aspects, 

learner and teacher appeal, etc. In the end, a SWOT analysis is put forth to summarize the main dimensions 
of this new area of education resources in Romania. 

 

Keywords: appraisal, coursebook,  criteria, economics, English 
 

 

We are used to finding in a textbook relevant content for the formal study of a more 

extensive field of knowledge or of a distinct, narrower subject. In foreign language learning, a 

textbook or a coursebook is a resource in language instruction, but it comes in various forms and 

shapes that promise to help the learner achieve a certain level of expertise.  

Although a traditionally indispensable learning tool, a coursebook is not and should not, 

nowadays, be taken for granted. There have been voices for and against the programmatic use of 

such a resource in language learning. On the one hand, the devotees (e.g. OôNeill 1982) strongly 

appreciate how a coursebookôs useful content, well-designed and carefully reviewed, is assembled 

for a particular audience and has a clear target, and thus it emerges as a roadmap for an effective 

learning process. The detractors, on the other hand, choose to highlight the limitations of all 

coursebooks in general, focusing their attention on the lack of variety in the teaching procedures, 

the removal of a surprise element, the peril of lapsing into inflexibility and lack of creativity (e.g. 

Cunningsworth 1995). Although any coursebook is inherently fraught with such risks, it has to be 

admitted that the lack of a coursebook is no guarantee for successful learning at all. On the contrary, 

a well-designed, well-organized, up-to-date, highly flexible coursebook is likely to foster  high 

quality teaching and learning. In this respect, it has been noted (Byrd 2001) that a key element in 

rendering a textbook efficient in a particular context is the match between textbook and the 

teaching-learning situation, ensuring its compatibility with the curriculum, the students and the 

teacher(s).  

In between pros and cons, we herein strike an impartial note and, instead of contesting 

coursebooks per se, we aim at evaluating a series of commercially available ELT coursebooks and 

their fit for a certain context. The targeted niche concerns the teaching of English as a foreign 

language to university-students majoring in any branch of business and economics studies in 

Romania. Although international business English course packages are available, for practical 

considerations of things like availability and cost and possibly for pedagogical reasons as well, they 

are rather chosen as an exception. To provide cost-effective and better suited study material for the 

perceived needs of this particular category of adult learners, more and more tutors, teachers, 

professors, syllabus developers have recently become involved in producing and editing materials 
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for their students. The result is the increased editorial offer which addresses this kind of formal 

educational interaction in the Romanian tertiary education context. How good a fit there is between 

the marketed textbooks and the learning/teaching situation is a matter of rather biassed appraisal. 

The aim of this paper is to go beyond a highly subjective and impressionistic rating (the ñflick-testò 

in Bell and Gowerôs terms (1998:125) or the ñ30-second evaluationò in Byrdôs terms (2001: 422)) 

and review six course materials currently available on the market. These are Management Issues 

(Maria Enache, Marina Militaru, Mariana Nicolae, Raluca Rotariu, Mihaela Zografi), New Practical 

English For Finance, Accounting and Insurance (Diana-Eugenia IoncicŁ), Upper Intermediate 

Business English (Alexandra Moraru, Cristina Athu and Argentina Velea), New Mastering English 

for Economics (Diana-Eugenia IoncicŁ), English for Marketing Students (Monica Marin, Iulia 

RŁĸcanu, Raluca ķerban) and English for International Business (Cristina Athu, Argentina Velea, 

Alexandra Moraru). For ease of reference, they will be henceforth referred to by means of 

abbreviation, respectively, as MI, NPEFAI, UIBE, NMEE, EMS and EIB.  
In order to issue a more objective coursebook value judgement, a checklist evaluation is 

preferred at this pre-use rating stage, which can act as a more reliable guide when choosing the most 

suitable course material. In-use and post-use evaluations may follow and are indeed likely to 

reinforce or bring out some aspects and valuable insights.  

For a predictive evaluation, there is no definitive and universal checklist that works for all 

learning contexts, although some exisiting checklists have been tested and have good reliability and 

validity scores.  It has been highlighted, though, that checklists work best if purposefully devised to 

match the specific learning and teaching situation in which they are applied (Byrd and Schuemann 

2014), so there is a need to develop a specific and customized one, yet a reliable, valid and practical 

instrument to evaluate English language teaching textbooks in this particular case.  

A descriptive, qualitative checklist has the advantage of providing an in-depth analysis of 

the textbooks and is made up of a set of generalizable evaluative criteria. Relying on previous work 

on EL textoook evaluation checklist development, the categories which generate a discussion of 

these textbooks correspond to the following essential questions: 

1. Who is the target audience? 

2. What are the objectives of the coursebook? 

3. What methodology does the coursebook rely on? 

4. Which curricular / syllabus frameworks is the coursebook based on? 

5. Which are the coursebook content features? 

6. What characterizes the coursebook language? 

7. What are the coursebook utilitarian attributes? 

8. How high is the coursebook learner appeal/ teacher appeal? 

 

Target learners 

The first criterion is essential in that it is the key factor which all coursebooks share and it 

was adopted as the deal breaker in the selection of the six coursebook contenders. It specifies the 

target learner audience, namely the coursebook addressability to university students enrolled in any 

business or economics branch of study, including management, accounting, finance, insurance, 

international relations, marketing, and possibly others. The coursebook title mentions the sub-

branch of study in 4 out of 6 cases, the remaining two using the general labels business and 

economics instead.  

Apart from the title, the authors overtly name their readership category in the foreword in 

EMS (second year Marketing undergraduates), EIB (first year International Economic Relations 

undergraduates), MI (first year Management undergraduates). However, only two textbooks make 

explicit reference to the studentsôs proficiency level (upper intermediate - UIBE, intermediate -MI). 

This leads us to the main challenge all the authors face when devising such a coursebook. On the 

one hand, the Romanian formal education system relies on a national curriculum that involves a 

highschool-leaving complex test which typically awards successful candidates a B2 language 
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diploma, although B1 and A2 levels can also be validated for some category of theoretical and 

vocational highschools. Thus, a generalization leads the authors to the assumptiuon that potential 

students are at least intermediate learners of English. In practice, however, they can be distributed 

on a wide range of  levels, stretching from false beginners to advanced learners. A mixed-level 

group is probably the reality teachers are going to find in the classroom, and the intermediate or 

upper-intermediate level is the level that should be the targeted one. Nevertheless, no reference is 

made to any CEFR level either as a starting or a destination point, but NMEE comprises a self-

assessment grid for European levels which can be used to raise the learnersô awareness of their 

current standing and objectives for the future.  

 

Coursebook objectives 

All six coursebooks have the overall overtly stated or implicit goal of providing learners 

with the necessary knowledge and skills that will help them integrate English in their future 

professional life. They place emphasis on developing a variety of skills, but the manner in which 

they balance these skills provides evidence for the authorsô intentional selection of some areas of 

interest to the detriment of others. MI is intent on developing three language skills (Reading, 

Speaking and Writing), and the learnersô ability to express themselves óaccurately and effectively in 

a business environmentô (MI 2007:5).  Integrated skills and preparation for effective real-life 

communication seem to be at the core of all six textbooks, at least in the reader-friendly 

introductory sections, but the routes to this goal are different: despite a different assortment of 

language skills training, there is a focus on language accuracy manifest in the ubicuity of the 

vocabulary and grammar sections across all the selected textbooks. 

 

Coursebook methodology 

Little is asserted in the way of the methodological approach underlying the coursebook 

itself. There is an indirect assupmtion that each course is based on communicative language 

teaching since it promises and provides, to a certain extent, opportunities for interpersonal skills 

development, interaction, engaging topics for discussion, integrated skills activation. A significant 

element in all textbooks is their potential for content and language integrated teaching and learning, 

since they include or revolve around domain-specific topics and information that may be new to the 

students. EIB stands out as the most traditional textbook, since it does not have an integrated skills 

approach and it validates reading, vocabulary, grammar and translation as learning activity 

resources. 

  

Curricular/syllabus framework  

In Romania, the first and second year of study in any such economics or business major 

programme benefits from what has become a formal and informal must and therefore a tradition, a 

language course. English is still ranked first among the eligible languages for this purpose and it has 

been recently consolidating its status as such. Despite such a curricular constraint, there is no 

unitary body of syllabus requirements for English courses, so university tutors and teachers can 

adapt their teaching to the study programme as they see fit  ╖  hence the possibility and the necessity 

to go for a coursebook that best fulfils the studentsô needs.  

 

Coursebook content  

The coursebook content varies widely, being dictated not only by the specific target 

learnersô needs, but also subject to the authorsô preferences for certain topics, themes, activity types, 

teaching style.  

In NMEE, there are 4 large units (Studying abroad, Going International, The Chinese 

Miracle and Work-Life Balance) and some extra sections (three  mini-sections devoted to writing 

skills, two skills sections, role-cards, a grammar file, a writing file and transcripts). The unit 

structure is uneven ï common elements include Reading, Listening, Language Workshop, and 
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variable sub-sections concern Speaking, Writing, Case studies, Quizzes. Topics range from 

Studying Abroad, Marketing Blunders, National Stereotypes, Doing Business in China, Work-life 

balance, A World of Change, Cross-cultural Presentations, Body Language. This structure is 

commendable since it relies on an integrated skills approach, in which listening is not left out, and 

avoids the rigid and uniform structure that could bore the students. There is an exemplary prominent 

concern with broader communication issues such as non-verbal communication and 

interculturalism. Nevertheless, the topics are rather generic than specific to the business and 

economics domain, which makes the material better suited for first-year undergraduates. 

UIBE comprises five major chapters (Social Issues, The Job Market, Management and 

Negotiations, International Banking, Geopolitics), each of them being sub-divided into three or four 

units. These units draw on diverse fields, such as history (e.g. The fall of the Last Empire, 

communication (e.g. Negotiation skills, The concept of Assertiveness), life style (The House of the 

Future), environmental science (e.g. Environment), sociology (e.g. Education), other than business 

and economics technicalities. Such being the outlook, this coursebook could work for first-year 

students only. What is relevant in the learning situation is the predictability of the unit structure, 

which includes five pillars to which various activities are anchored: Speaking, Reading, 

Vocabulary, Writing and Translation.  

Eight three-unit sections make up NPEFAI, each section being designed as a whole in which 

domain-specific themes (e.g. Financial Institutions and Financial Markets, Wholesale and Retail 

Banking, Stocks and Shares, Accounting and Auditing, Insurance, Derivatives, Mergers and 

Acquisitions) are coupled with communication skills training (e.g. Presentations, E-mails, 

Negotiations, Formal and Informal Business Correspondence, Graph Description, Cross-cultural 

Presentations, Language for Trends) and with a grammar topic (e.g. Present Simple and 

Continuous, Present Perfect Simple and Continuous, Future Tenses, The Passive Voice, 

Conditionals, Phrasal Verbs, The Subjunctive). This triadic structure manages to focus on language 

both as form and function, integrates a four-skill modus operandi and is highly connected to core 

issues in economics. Overall, the content recommends this textbook as a useful instrument in 

teaching more in-depth English for business and economics.  

EMS, whose target readership is supposed to study marketing, succeeds in narrowing down 

the scope of topics to that of marketing, selecting for its nine units relevant material related to 

Market Research, Product, Consumer Behaviour, Price, Direct Marketing, Promotion, Public 

Relations, Wholesaling and Retailing, and Meetings. The studentsô progress is facilitated by heavy 

emphasis on reading, new vocabulary acquisition and language accuracy (grammatical structures). 

Speaking is present and it often relies on pair work and group work. The main merit of the textbook 

is the reliance on content-heavy, domain-sensitive excerpts adapted for reading comprehension and 

vocabulary work.  

MI has been elaborated a project work by a team of experts that retain authorship for their 

individual chapters, which sometimes leads to implementing personal style in a slightly different 

unit concept. There are three sections to Unit 1 only, while units 2 to 12 comprise only one section 

per unit. The themes around which the units or sections are organized are Some Aspects of 

Management, Manager Types, Teamwork, Women in Management, Why do People Work?, 

Recruitment, Interviews, Managers and Leaders. Are They Different?, Managing Conflicts, 

Management Ethics, Business Writing Skills, Business Letters: Layout and Style, Writing Reports. 

As it can be seen, most topics revolve around management, as the textbook title suggests, others are 

bordeline issues (e.g. Recruitment, Why do People Work?), while still others focus on developing 

writing as a special skill among the others. Some units start with the unit objectives (e.g. Unit 1, 6), 

others delve into skills-developing activities (typically a lead-in which invites to oral interaction). 

Except for the units that are devoted to writing, there are two major components in each unit: on the 

one hand, a three-stage reading, and on the other hand, language practice material covering 

vocabulary and grammar.  
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EIB, specifically reaching out to first-year students, is organized into six units 

(Communication, The Interview Kit, On Marketing, On Trade, European Banking System, An 

Overall View on the European Union), each sub-divided into three sections whose topic is 

subsumed to that of the unit. The activities are mainly reading, vocabulary work and translation, 

betraying a more traditional, grammar-centred approach, while grammar practice is inserted in a 

special final section. 

All in all, the six sampled coursebooks have a variable structure, with different numbers of 

units and sections, with fluctuating emphasis on training language skills, while approaching diverse 

topics both within and outside the domain of business and economics. Subjective factors such as 

teaching style, thematic preferences, an anticipation of studentsô needs or expectations, seem to 

have influenced coursebook authors in the organization of their material. A more objective factor, 

i.e. the year of study, has contributed to the authorsôs vision of the content topics (more or less 

domain-oriented), but it can allow other options as well.  

 

Coursebook language 

When language is in focus, two essential questions need to be answered. On the one hand, if 

it is authentic, on the other hand, if it is relevant.  Authenticity is the aim the authors of UIBE, MI, 

EMS, EIB, NPEFAI and NMEE, who strive for authenticity and relevance in their efforts to adapt 

and build on authentic texts from native speaker sources, generally media resources such as 

newspaper articles or website content. The material included in the reading and vocabulary tasks is 

adequate to the unit topic and varies in point of formality.  

While intensive reading features prominently in all textbooks, and is activated via different 

skimming and scanning reading tasks, two textbooks stand out as promoters of a fully integrated 

skills approach, namely NMEE and NPEFAI, which recurrently include listening tasks in their 

units. The listening material is external and it is specified in an internet link. This seems to be a 

smart solution for the globalized world we live in, where computerized resources could be rendered 

apt for teaching purposes.  

Writing is taught as an important language skill and attention to genre is paid consistently. A 

product approach to writing (e.g. articles, types of essays) mingle with process approaches to 

writing (planning and structuring an essay, connectors) in NMEE. Real-life business and economics 

genre samples are provided either within units or in a writing file in NMEE and NPEFAI, bur there 

is equally a concern to develop studentsô academic writing skills (essay writing) in UIBE and EMS. 

EIB and MI hardly offer any valuable writing practice. 

Speaking is not absent, it is constantly treated as a lead-in to reading or as a source of ice-

breaking discussions in the unit introductory sections of all six textbooks and then it reemerges as 

an auxiliary skills involved in different tasks for which students are invited to work on pairs or 

small groups. The authors do their best to choose engaging questions and visuals as pathways to  

discussions  and role-cards are a great idea put forth in NMEE and NPEFAI. Moreover, there is 

valuable input and training for oral presentations in NPEFAI.  

Grammar topics are dealt with at an intermediate level in five textbooks (not in UIBE, 

though), and for clarification and practice emphasis is laid on particular language areas such as 

countability, questions, phrasal verbs, numerals, if clauses, adjectives and degrees of comparison, 

word order, the basic recurrent tenses, passive voice, which are not only essential in developing an 

independent learnerôs skills, but also often challenging and subject to error for Romanian students. 

Since formality and informality are two poles essential in business communication, degree of 

formality is an issue frequently brought up in the textbooks, while language functions (e.g. 

describing graphs) sometimes generate activities.  

Vocabulary is both pre-taught before work on reading comprehension and recycled in post-

reading exercises. For further reference, a glossary is appended at the end of the coursebook in 

NPEFAI and MI. The meaning of words is explained through dictionary definitions, through 

contextualization, through synonyms, and more rarely through translation. Collocations (termed 
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word partnerships in a user-friendly manner) are omnipresent, and specialized vocabulary is often 

presented or activated.  

The suitability of all topics for a particular class of students and their business and 

economics field remains a mooted question. The overall estimate is that a more powerful influx of a 

narrower economics domain terminology would be a significant plus with respect to the studentsô 

command of specialized vocabulary in their future professional life.  

 

Coursebook utilitarian attributes 

All six textbooks have affordable prices and are available on the market. Coursebook length 

varies between 111 (minimum) and 227 (maximum) pages. Despite the modest design in 

comparison with the colour foreign counterparts, the authors of UIBE and EIB have striven to insert 

pictures to prompt discussion, the author of NPEFAI and NMEE has provided plenty of visual 

material ï photos, drawings, graphs, and a layout which is professional and avoids monotony.  

 

Learner appeal  

In point of benefit for the target learners, NPEFAI and NMEE (which share the author) 

stand out as accomplished textbook due to their main assets: a domain-specific approach reflected 

in their content selection, an integrated skills approach reflected in a variety of communicative 

activities (some of which activate general knowledge, creativity and critical thinking skills), their 

focus on authentic language resources and diverse language functions (e.g. negotiation, persuasion, 

presentations, email writing, academic essay writing) and aspects (accuracy and fluency, register, 

tense presentation in contrast), their multiple opportunities for meaningful interaction in groups and 

pair work (sometimes facilitated by role-cards), and the weight of cross-cultural, non-verbal and 

intercultural awareness raising exercises and reading excerpts.  

In my opinion, MI is also in the top three most learner-friendly textbooks. The attributes that 

lead to this ranking are the domain-specific topics, the focus on subtler semantic aspects of 

language (e.g. synonyms, paronyms, overused terms, denotation, connotation, jargon, slang, me/you 

attitude embedded in discourse, politically correct language), a well-timed focus on two useful 

genres in contrast (essays versus reports), error prevention exercises, examples and explanations 

(e.g. word order or easily confusable words practice), debriefing reading comprehension strategies, 

critical-thinking and discourse/ culture awareness activities and information (jokes, national 

stereotypes) as well as speaking activities at the end of a section so as to recycle and internalize the 

section new knowledge and skills.  

Feedback in the form of an answer key can be found in EMS, EIB (two language accuracy 

tests) and MI.  

 

Teacher appeal 

The least engaging activities for learners are translations ((UIBE, EIB, MI). While there is 

no training for translation proper, no answer key is provided either, which puts the onus on the 

teacher to make this activity inviting, efficient and valuable for the students. It is particularly 

problematic to assess the teachability of any coursebook in a predictive stage, but what is rather 

certain is that the more domain-specific the material, the better prepared the teacher should be, with 

special training in the business and economics communication idiosyncracies. NPEFAI, MI, EMS 

and NMEE are likely to have not only learner appeal, but also teacher appeal, for they include 

manifold activities that lend themselves to different types of interaction (individual, pair and group 

work) and evince diverse, pragmatic formats (debate, case study, information gap etc.). 

 

6 coursebooks: A SWOT analysis 

A SWOT analysis framework is a tool which can offer a principled and well-structured 

overview of the main aspects of the sampled business and economics educational resources.  
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The main strength of these six coursebooks is their adaptation (to a different extent in each 

case) to the target learnersô needs in point of level, scope of topics and skills, as well as their 

flexibility to be further tailored in a particular context. Other strong points are their availability and 

affordability. Among the weaknesses can be listed their uneven structure, the lack of any time frame 

specification, the lack of a listening component in some cases, the lack of any ancillaries (teacherôs 

book, workbook, etc) and a remnant of a traditional grammar-translation approach in a few cases. 

The most conspicuous opportunity that looms large in the tertiary education system in Romania is 

the growing interest in the business and economics domain and its skills, which generates a 

permanent need for appropriate , first-rate educational resources. In this context, the native speaker 

coursebooks authored by foreign experts may count as a threat or as an example worth following.  

Conclusions 

The main reason why a predictive descriptive evaluation of classroom materials is worth 

conducting is that it is able to make apparent, albeit from a subjective standpoint, the most visible 

pros and cons against selecting a coursebook for a certain learning and teaching context. 

Evaluations such as the one herein ï addressing six coursebooks devised by native speakers of 

Romanian, but intended to develop business and economics first-year and second-year  studentsô 

communication skills in English ï will help authors make an informed decision in coursebook 

selection and possibly occupy what is still a niche in educational resources publishing in our 

country.  
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Abstract:A preview of the advertising domain brings together the contributions of several disciplines, so that 
the effort may seem daunting. The advertising phenomenon is assaulting us and is influencing us every day. 

The present paper shows the classification of the advertisements, with a particular concern on road signs 

and posters. ĂWhy don't  you  come  over?ò Campaign  is presented with all the posters created at that time.  

 

Keywords: Romanian advertising, ĂWhy don't  you come  over?ò Campaign 

 

 

 Limbajul publicitar ï Tipologia reclamelor. Campania òWhy don't   you  came  overò 

 

O examinare a domeniului publicitŁŞii coalizeazŁ ´n jurul ei contribuŞiile a mai multor 

discipline, ´nc©t efortul poate pŁrea descurajant. Fenomenul publicitar ne asalteazŁ, agres©ndu-ne ĸi 

influenŞ©ndu-ne zi de zi. Lucrarea de faŞŁ prezintŁ o clasificare a reclamelor, cu o privire asupra a 

douŁ categorii: reclama de tranzit ĸi panourile ĸi afiĸele stradale. Ċn ultimii ani, de la RevoluŞie 

´ncoace, publicitatea ne-a invadat casele zi de zi. Fiecare ziar, revistŁ sau post de radio sau 

televiziune ne-a ´nvŁŞat cŁ economia de piaŞŁ la care aspirŁm nu poate funcŞiona fŁrŁ reclamŁ, iar 

frecvenŞa ´nt©lnirilor noastre cu imaginea ĸi textul publicitar ne-a convins cŁ ne aflŁm ´n faŞa unei 

componente importante a culturii de masŁ.  

Partizanii publicitŁŞii vŁd ´n ea un factor ce sporeĸte integrarea indivizilor ´n comunitate, 

propun©ndu-le moduri noi de viaŞŁ ĸi ´nlesnindu-le alegerea rolurilor sociale potrivite. Pe de altŁ 

parte ´nsŁ, imaginea publicitarŁ ar produce frustrŁri ĸi resentimente printre cei incapabili de a-ĸi 

procura produsele popularizate. Dincolo de argumentele pro publicitate, dar ĸi de cele care o 

condamnŁ, un lucru este cert: mesajul publicitar devine o formŁ de comunicare specialŁ, realizatŁ 

nu la ´nt©mplare, ci dupŁ reguli/criterii precise. Voi ´ncerca sŁ ofer o clasificare a reclamelor, 

detaliind caracteristicile, avantajele, dar ĸi dezavantajele acestor douŁ maniere de a face publicitate.  

Tipologia reclamelor este variatŁ datoritŁ criteriilor multiple de clasificare. Astfel, ´n funcŞie 

de produsul sau serviciul promovat, distingem: reclame primare, cum ar fi cele pentru produse sau 

servicii generice, fŁrŁ marcŁ (mere, apŁ oxigenatŁ, ace de siguranŞŁ etc.) ĸi reclame secundare, 

pentru produse sau servicii de marcŁ (creme, farduri, ciorapi, bere, vopsea de pŁr etc.). DupŁ 

efectele pe care le produc asupra cumpŁrŁtorilor, reclamele sunt cu acŞiune directŁ asupra 

receptorilor (vezi reclama directŁ prin poĸtŁ, cu numŁr de telefon ĸi/sau talon de comandŁ pentru 

rŁspuns imediat) ĸi cu acŞiune indirectŁ, adicŁ cu un rezultat ce se evalueazŁ ´n timp (vezi reclama 

cu mesaj ecologic).  

Reclama de tranzit a apŁrut ´n Occident, la ´nceputul secolului al XIX-lea, sub formŁ de 

afiĸe ´n mijloacele de transport ´n comun, ´n staŞii ĸi gŁri. Pot include aici afiĸele tipŁrite, inscripŞiile 

de pe panouri exterioare, autocolante cu adeziv, aplicate ´n interiorul sau exteriorul mijlocului de 

transport, pe tramvaie, autobuze, taxiuri. Creatorii de reclame cred cŁ publicul nu e interesat sŁ 

citeascŁ ori sŁ audŁ o reclamŁ, ci , mai degrabŁ, sŁ ia contact cu reclama Ă´n trecereò (in passing).  

Avantajele ´n cazul acestui tip de reclamŁ ar consta ´n posibilitatea publicului de a 

recepŞiona mesajul publicitar Ă´n mersò, mai aproape de spaŞiile comerciale, ceea ce urgenteazŁ 
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decizia de cumpŁrare, ĸansele de parcurgere integralŁ a mesajului pentru reclamele din interiorul 

mijloacelor de transport ĸi al celor lipite ´n sŁlile de aĸteptare, gŁri, staŞii de metrou, autobuz, 

tramvai etc., unde pasagerii dispun de un timp liber, neocupat cu alte activitŁŞi, fiind sporite. C©t 

despre dezavantajele acestui tip de reclamŁ, Courtland L. Bov®e ĸi William F. Arens
1 
observŁ cŁ 

acum pot apŁrea confuzii ´ntre produse, datoritŁ faptului cŁ, ´n goana maĸinii de exemplu, toate 

reclamele ĂseamŁnŁ ´ntre eleò. De asemenea, vehiculele aglomerate ĸi murdare, pe care s-ar putea 

amplasa reclama, ĸtirbesc aura de prestigiu a produsului, cumul©nd efecte negative ´n jurul 

percepŞiei lui. 

 

Panouri ĸi afiĸe stradale 

 

 O datŁ cu apariŞia tiparului, afiĸele (outdoors poster, ´n englezŁ) devin o industrie, 

amenaj©ndu-se locuri speciale de afiĸaj, reglement©ndu-se spaŞiile, condiŞiile de afiĸaj ĸi preŞurile. 

Panourile stradale (outdoor signs & painted bulletins) sunt, din punctul de vedere al preŞurilor, 

costisitoare. Deoarece sunt receptate Ă´n mersò, de obicei din maĸinŁ sau din alt mijloc de transport, 

suportul mesajului trebuie sŁ fie de mari dimensiuni, tocmai pentru a fi observabile, lizibile. 

Mesajul, ´n acest caz, trebuie sŁ fie simplu ĸi concis, tocmai pentru a fi uĸor de reŞinut, imaginea 

contribuind ´n mod hotŁr©tor la creĸterea interesului ´n r©ndul receptorilor. Ċn aceastŁ categorie intrŁ 

mesajele scrise pe p©nzŁ sau pe folii de plastic, agŁŞate de clŁdiri sau prinse ´ntre st©lpii de la 

marginea ĸoselei. Metoda se practicŁ pentru anunŞurile cu valabilitate scurtŁ (inaugurŁri de 

magazine, lansŁri de produse, candidaŞi ´n timpul alegerilor legislative). Creatorii de reclame de 

acest tip considerŁ cŁ mesajul are, ´n acest caz, eficienŞŁ maximŁ, dacŁ reaminteĸte cumpŁrŁtorului 

de existenŞa unui produs deja cunoscut. Mesajul ´ĸi pŁstreazŁ simplitatea ĸi claritatea redactŁrii, 

prefer©ndu-se caracterele majuscule, tipuri de litere, fonduri uĸor de citit. Culorile au un puternic 

impact asupra receptorilor, textul urm©nd a fi ´nsoŞit de o imagine percutantŁ, supradimensionatŁ. 

AceastŁ modalitate de transmitere a mesajului publicitar e preferatŁ datoritŁ numŁrului extrem de 

mare de receptori, ´ntr-un timp foarte scurt. 

 O analizŁ complexŁ a tipologiei reclamelor am prezentat-o cu ocazia conferinŞei organizatŁ 

de Universitatea din T©rgu-Mureĸ, ĂGlobalization, Intercultural Dialogue and National Identity
2
, 

vezi volumul conferinŞei, paginile 60-77. 

 

Campania  Why don't  you come  over? ï  De ce nu neniŞi la noi? 

 

                                                             
1Contemporary Advertising, 2nd edition, Illinois, Irwin Homewood, 1986, p.608. 
2 https://old.upm.ro/gidni/GIDNI-06/GIDNI%2006%20Communication.pdf 
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SŁ aruncŁm o privire asupra campaniei care a atras 

atenŞia presei occidentale. Campania s-a derulat ´n 2013, fiind iniŞiatŁ de ziarul G©ndul Ħi GMP 

Advertising, ca un rŁspuns la ĂNu veniŞi ´n Angliaò al britanicilor speriaŞi de invazia esticilor ´n 

Regatul Unit. Cotidianul britanic The Guardian
3
 ĸi-a invitat cititorii sŁ punŁ ´n practicŁ ideea 

guvernului Marii Britanii de a lansa o campanie prin care sŁ le taie cheful rom©nilor de a veni sŁ 

munceascŁ ĸi sŁ locuiascŁ ´n Regat. Ċn capturile de mai jos puteŞi vedea c©teva din cele mai agresive 

mesaje pe aceastŁ temŁ. Cotidianul G©ndul a oferit propria campanie, iar afiĸele realizate sunt ĸi ele 

prezentate mai jos.   

"Nu veniŞi ´n Marea Britanie. E plin... de bŁuturi alcoolice cu gust de fructe, azbest, case proaste..." 

Creat de Andrew Campbell-Howes // The Guardian 

https://www.theguardian.com/uk/gallery/2013/jan/29/immigration-britain-ministers-gallery 

 

                                                             
3 https://www.theguardian.com/uk/gallery/2013/jan/29/immigration-britain-ministers-gallery 

 

http://www.guardian.co.uk/uk/gallery/2013/jan/29/immigration-britain-ministers-gallery#/?picture=403153052&index=0
http://www.gandul.info/international/planul-guvernului-britanic-pentru-a-scapa-de-imigrantii-romani-si-bulgari-va-rugam-sa-nu-veniti-ploua-si-joburile-sunt-prost-platite-10525181
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